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SECTION A: [50 marks] 
 
Carefully read through the following text and refer to it to respond to Question 1-Question 5 
below.         
Impatient for Justice 
1. In his 1923 essay “The Problem of Generations,” Hungarian sociologist Karl Mannheim 
argued that the social consciousness of youth is heavily influenced by epochal events 
in which youth play a prominent role. Each generation, he wrote, develops an original 
and distinctive consciousness connected to the scope and pace of historical change that 
is potentially at odds with the previous generation. 
 
2. Over the past year, we have seen such age-based divides emerge, widen, and erupt in 
South Africa in a series of student uprisings that have called attention to institutional 
racism and inaccessibility at universities and the working conditions of precarious 
campus workers. Their grievances speak to the violent continuities between the 
apartheid past and present, where, for the vast majority, access to post-secondary 
education and a job is out of reach. 
 
3. On October 23, 2015 under the banner of “Fees Must Fall”, thousands of students 
gathered at the union buildings in Pretoria, South Africa’s seat of government to protest 
a proposed 10 percent tuition fee increase at universities across the country. Earlier the 
same week, students had mobilized at university campuses in Cape Town, marching to 
South Africa’s parliamentary buildings as the finance minister delivered the nation’s 
interim budget. There they stormed the parliamentary precinct, where they were met by 
a phalanx of police firing stun grenades. 
 
4. The country’s higher education minister, Blade Nzimande, also general secretary of the 
country’s moribund Communist Party, addressed students from behind an iron fence 
and suggested they should be content with a 6 percent increase. Unmoved, students 
escalated the protests in subsequent days, engulfing university campuses in 
demonstrations. Campus security and police responded with brutality. But the students 
prevailed. Jacob Zuma, South Africa’s president, announced that tuition fee hikes would 
be scrapped for 2016 — a momentous victory for students in a country where less than 5 
percent of families can comfortably afford tuition. 
 
5. The Fees Must Fall movement, however, has been about more than student demands 
for lower tuition. At the Universities of Cape Town, Stellenbosch, Witwatersrand, 
Johannesburg, and the Western Cape, students organized around the working 
conditions and wages of outsourced campus workers — a growing problem born of 
universities’ desire to cut costs. In a remarkable display of solidarity early last month, 
hundreds of students were arrested at the University of Johannesburg while 
demonstrating for improved wages and working conditions on campuses. Once again, 
the students were successful. The University of Cape Town, Witwatersrand, 
and University of Johannesburg all bowed to student pressure to end labour 
outsourcing. 
 
6. Fees Must Fall built on the “Rhodes Must Fall” (RMF) movement and the student 
mobilizations at the University of Kwa Zulu Natal over campus safety and fee increases. 
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Originally launched in March to demand the removal of a statue of colonizer Cecil 
Rhodes from the University of Cape Town campus, the RMF movement quickly took on 
issues like institutional racism, the absence of black faculty members, and the continued 
veneration of colonial and apartheid symbols on university campuses. Yet the 
connection between the two movements goes beyond mere frustration and disruptive 
protest tactics — they both speak to the lived realities of race and class in post-apartheid 
South Africa. Race still structures exclusion from educational institutions and erects 
barriers to housing, jobs, and services. To hark back to earlier debates around race and 
class in South Africa, race is often the modality through which class is lived. 
 
7. Being white in South Africa, then, is still a fairly good guarantee of private-sector 
employment. Whereas, for black South Africans, access to the lecture halls of the 
country’s top universities doesn’t automatically translate into employment or an escape 
from poverty. South Africa has the third highest youth jobless rate in the world, the 
contours of which still correspond to the racial and spatial ordering of apartheid. 
(Factoring in discouraged job seekers who are not actively looking for work, the country’s 
youth unemployment rate hovers around 60 percent.) Service-delivery struggles and 
protests by students are more than episodic outbursts of anger against the state. They 
speak to a wider crisis of political legitimacy, as poor and working-class communities 
question the parties and organizations that claim to represent them, and increasingly 
articulate their demands outside of official channels. 
 
8. What’s lacking in South Africa is not critical consciousness or anger. That exists in 
abundance. What is needed is a political direction for this anger that connects the 
struggle against tuition fees to everyday struggles for survival occurring in the country’s 
most impoverished communities. As Fanon said, it is the duty of each generation to 
discover its historic mission, and fulfil or betray it. South Africa cannot afford more 
betrayal. 
 
Adapted from an article by Chris Webb, 18 December 2015 
 
 
QUESTION 1: [16 marks] 
 
1.1 Identify FIVE cohesive devices (linking words/phrases) that signal the passage 
      of time.             [5] 
1.2  Identify ONE linking word that signals a contrast.      [1] 
1.3  Identify TWO instances where the writer has used contractions.    [2] 
1.4 In paragraph 3, find ONE example of a collective noun.      [1] 
1.5 In paragraphs 1 and 7, find TWO examples of cautious language (one in each  
       paragraph).            [2] 
1.6 In paragraph 6, find FIVE examples of words that have been nominalized and give the  
      original word from which the nominalization comes.      [5] 
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QUESTION 2: [10 marks] 
 
Using the context in which each word appears, write a brief definition of each of the TEN 
words highlighted in bold in the text: 
 
2.1   epochal (para 1) 
2.2   precarious (para 2) 
2.3   continuities (para 2) 
2.4   interim (para 3) 
2.5   escalated (para 4) 
2.6   engulfing (para 4) 
2.7   prevailed (para 4) 
2.8   veneration (para 6) 
2.9   episodic (para 7) 
2.10  articulate (para 7) 
  
                [10] 
 
QUESTION 3 [10 marks] 
 
What do the following TEN underlined words/phrases in the text refer to? 
 
3.1 in which (para 1) 
3.2 such age-based divides (para 2) 
3.3 Their (para 2) 
3.4 where (para 2) 
3.5 There (para 3) 
3.6 a growing problem (para 5) 
3.7 the two movements (para 6) 
3.8 both (para 6) 
3.9 They (para 7) 
3.10 That (para 8)                                                        [10] 
 
 
 
QUESTION 4: [10 marks] 
 
4.1 Paraphrase each of the following sentences from paragraph 7: 
 
4.1.1 Being white in South Africa, then, is still a fairly good guarantee of private-sector  
     employment.           [2] 
4.1.2 For black South Africans, access to the lecture halls of the country’s top  
     universities doesn’t automatically translate into employment or an escape from  
     poverty.           [2] 
4.2 Summarise paragraph 5 in not more than 60 words      [6] 
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QUESTION 5: [4 marks] 
 
Read the following sentences extracted from paragraph 4 and identify the meaning applicable 
to each of the italicized words in each sentence from the different definitions given below. 
The definitions are numbered; write only the number of the applicable definition in your 
answer book. 
 
5.1  Blade Nzimande, also general secretary of the country’s moribund Communist Party,    
 addressed students from behind an iron fence and suggested they should be content  
 with a 6 percent increase.          [2] 
 
5.2  Jacob Zuma, South Africa’s president, announced that tuition fee hikes would be 
 scrapped for 2016 — a momentous victory for students in a country where less than 5   
 percent of families can comfortably afford tuition.       [2] 
 
DEFINITIONS: 
 
Content (noun) 1. Being satisfied with what one has.  2. What is contained in something 
(the contents of the barrel). 3. The subject or topics covered in a book or 
document (table of contents). 
 
Hikes (plural noun) 1. Long walks. 2. A sharp increase in cost. 3. (verb) to pull or lift 
up (John ‘hikes’ his trousers to reveal his socks). 
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SECTION B: [50 MARKS] – USE A SEPARATE ANSWER BOOK 
QUESTION 6: [15 marks] 
 
Refer to the book cover below and answer the questions that follow (the book was published 
in 2009): 
 
 
 
6.1 Using external criteria of evaluation, determine the book’s suitability to guide you  
       through the academic writing process. Structure your answer as follows: 
 name each of the criteria, 
 apply these criteria to the information provided on the book cover, and 
 make an overall judgement on the suitability of the book.             [10] 
 
6.2  Write an integral in-text citation as if you had used a quote from page 97 of the book.  
                                                                                                                                        [5] 
 
QUESTION 7: [10 marks] 
 
Answer ‘acceptable’ or ‘not acceptable’ to each of the following scenarios / examples. For 
each answer, provide an explanation: 
 
7.1  Writing out a quotation and using quotation marks and an in-text citation.   [2] 
 
7.2  Felix argues that in order to master any skill, practice is required (2015:16).   [2] 
ENG0C11/ENGEX1C/ENG1C11 /ENGOCA1 Main Examination: May 2016 
 
7 
 
7.3  Paraphrasing information and then using a non-integral citation that is included before    
 the full-stop in the sentence.          [2] 
 
7.4  Collecting short phrases from a number of different texts and putting them together with    
 some of your own words and including in-text citations.      [2] 
 
7.5  “It will all work out in the end” (Martin, Carlson & Buskist, 2007) 197.    [2] 
 
QUESTION 8: [10 marks] 
 
Refer to the picture below and answer the questions that follow. 
 
 
8.1 Would this be an example of an academic argument?      [2] 
8.2 Justify your answer in 8.1 by referring to elements in the picture and relating them to the  
      principles taught to you on what constitutes an academic argument.    [6] 
8.3 Give alternative terminology for the terms ‘point’ and ‘counter-point’.    [2] 
 
 
QUESTION 9: [10 marks] 
 
In a lecture on Academic Language, your lecturer had a slide which included the following 
terms/phrases: 
 
Discipline; discourse; discipline-specific discourse; formality; nominalization; complex 
sentence constructions. 
 
Write a cohesive paragraph in which you explain what academic language entails.  
 
Your paragraph must contain the following elements: 
 a clear topic sentence that introduces the subject of your paragraph; 
 suitable supporting sentences that explain/indicate how the items listed above 
are central to academic language,  and  
 an appropriate concluding sentence.                          [10] 
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QUESTION 10: [5 marks] 
 
 When using tentative language: 
 
10.1    What are the THREE categories in terms of which you can qualify generalizations?   
              [3] 
 
10.2 What determines the strength or weakness of the qualifying generalization you use?  
                       [2] 
 
 
END OF PAPER [100 MARKS] 
 
 
 
 
 
 
 
